DRAFT

DRAFT


[image: A black sign with white text  Description automatically generated]
Sample Syllabus
Standard 3:  Collaboration and Teaming



ECiPC-Equity Sample Syllabus

 Integrating EI/ECSE Standards and Equity in Early Childhood Intervention: 
Every infant and young child with a delay in development or disability and their family, will have access to and participate in early childhood intervention, that is individually designed to be racially, ethnically, culturally, and linguistically responsive to ensure equitable, appropriate, and optimal child and family outcomes.

This sample syllabus provides resources, activities, readings, and assignments aligned with the Initial Practice-Based Professional Preparation Standards for Early Interventionists/Early Childhood Special Educators (EI/ECSE Standards, 2020), DEC Recommended Practices (2014), and the ECiPC-Equity definition of Early Childhood (https://health.uconn.edu/ecipc-equity/). 

Consider state and university policies and add as appropriate. This is not a complete syllabus; nor is it intended to suggest that the standard would be addressed in only one course in the curriculum. This syllabus is intended to act as a sample that can be adapted for your classroom and students. Suggested assignments and resources can be used to support students at the knowledge development stage as well as “advanced” students with more experience (i.e., those in upper-level undergraduate courses and/or graduate courses) who are ready to "dig deeper".

Standard 3:  Collaboration and Teaming

Course Description
This course is designed to help students apply models, skills, and processes of teaming when collaborating and communicating with families and professionals, using culturally and linguistically responsive and affirming practices. In partnership with families and other professionals, candidates will develop and implement individualized plans (i.e., plans for successful transitions) that occur across the age span. Students will learn how to use a variety of collaborative strategies while working with and supporting other adults.

Required Text
[bookmark: _heading=h.gjdgxs]The text below is an example for Standard 3. When developing or revising your syllabus, you may also choose supplemental readings.  (See References in the Resources section of the ECPC Curriculum Modules: Professional Standards for related literature and resources.)

Shelden, M. L., & Rush, D. D. (2013). Early intervention teaming handbook: The primary 
service provider approach. Brookes.
Keilty, B. (2017). Seven essentials for family–professional partnerships in early intervention. 	Teachers College Press.

Winton, P. J., Guillen, C., & Schnitz, A. G. (Eds). (2019). Teaming and collaboration: Building 
and sustaining partnerships (DEC Recommended Practices Monograph Series No. 6). 
Washington, DC: Division for Early Childhood.
Standard 3 Components - Student Learning Outcomes
[bookmark: _heading=h.30j0zll]IHE faculty may develop additional student learning objectives by breaking down the components into sub-objectives and describing the knowledge, skills, and dispositions students are expected to learn upon successful completion of this course. Two sample student learning objectives are listed for each of the numbered components below. These are examples only and are not intended to be a complete set of objectives for the respective component.

As a result of active participation and successful completion of course requirements, students will be able to:
3.1 Apply teaming models, skills, and processes, including appropriate uses of technology, when collaborating and communicating with families, professionals representing multiple disciplines, skills, expertise, and roles, and community partners and agencies.
· Describe the background and roles of professional disciplines in Part C and Part B (619) of IDEA.
· Identify types of team models used in EI/ECSE, and application of each during the delivery of EI/ECSE. 
3.2 Use a variety of collaborative strategies when working with other adults that are evidence-based, appropriate to the task, culturally and linguistically responsive, and take into consideration the environment and service delivery approach.
· Describe evidence-based collaborative strategies to use when working with other adults, including supervision, coaching, and mentoring strategies. 
· Describe evidenced based collaborative strategies to use when working with other adults that are culturally and linguistically responsive, and adaptable to the needs of the task, environment, and service delivery approach.
3.3 Partner with families and other professionals to develop individualized plans and support the various transitions that occur for the young child and their family from birth through 8.
· Identify the legal requirements for transition planning in EI/ECSE. 
· Describe strategies to develop individualized transition plans to support transitions for young children age birth to five, and their families.

[bookmark: _heading=h.1fob9te]Topical Course Outline
The topical course outline is organized by course sessions and aligns course topics with EI/ECSE Standards and components. In addition, reading(s) and learning activities are identified for each topic.
	Week
	Standard 3 Components
	Topic and Readings
	Activities

	1

	3.1
	-What is collaborative teaming?
-Research foundations of teaming

Shelden & Rush, Ch. 1 and 2

ECPC Cross Disciplinary Competency area

Fact Sheet: Advancing Racial Equity in Early Intervention and Preschool Special Education (ectacenter.org) 

Respecting Diversity in Teaming:
ZERO to THREE Issue Area - REDI

Relationships With Colleagues & Students are What Matter the Most

	Explore and describe the four ECPC Cross Disciplinary Competency areas.

Get to know your assigned cross-disciplinary team and partner colleague.

Review the national association websites of the various disciplines on your team looking for an interdisciplinary teamwork statement and the year it was developed. Your team can decide if you would like to discuss in a recorded Zoom group discussion or provide comments in the shared Google document to identify similarities and differences from the EI/ECSE standards and DEC RP statements on teaming and collaboration.

Discussion Post: After listening to this podcast, what insights did you take from it that will support your collaborative efforts?


	2
 
	3.1
	-Teaming models and methods
-Primary service provider 
     approach to teaming 

Shelden & Rush, Ch. 3

Rausch, A., Bold, E., & Strain, P. (2021). The more the merrier: Using collaborative transdisciplinary services to maximize inclusion and child outcomes. Young Exceptional Children, 24(2), 59-69. 

Grisham-Brown, J., Hemmeter, M. L., & Pretti-Frontczak, K. (2017). Blended practices for teaching young children in inclusive settings (2nd ed.). Brookes. Chapter 8: Team Process of Planning, Implementing and 
Revising Instruction.
	Working with your team, use the ECPC Cross Disciplinary Coordination and Collaboration Case Study and identify the collaboration strategies used by the professional ECI team.

Describe some of the challenges your team faced when discussing the case study. What were your solutions?

	3

	3.1
	-Benefits and challenges of collaborative teaming
-Cultural Relevance in Teaming

Kelley, M. H., Evans, I., & Chow, J. C. (2024). Collaboration to increase cultural relevance for African American English speakers with disabilities. Teaching Exceptional Children, 0(0). 

Chapter 5 Keilty, B. (2017)
	In your teams, discuss how teams would interact when they prioritize the underrepresented voices on the team? When is cultural relevance in teaming prioritized? When are linguistic differences seen as strengths? When thinking about families from an equity viewpoint is prioritized? 

	4

	3.1
	-Family voices

Foster, T. D., Decker, K. B., Vaterlaus, J. M., & Belleville, A. (2020). How early intervention practitioners describe family‐centered practice: A collective broadening of the definition. Child: Care, Health & Development, 46(3), 268-274. 
[bookmark: _heading=h.wjrhznc80lgi]
Centering Families and Children Who Are Racially, Culturally, and Linguistically Diverse

-Parent Coaching
Avendano, S. M., & Cho, E. (2020). Building collaborative relationships with parents: A checklist for promoting success. Teaching Exceptional Children, 52(4), 250-260. 

Keilty, B. (2017), Ch. 4 and 6
	Describe your team situation(s) and address the following questions: 
-How do teaming and collaboration look similar or different in various settings? 
-What disciplines are part of the team? 
-How often does the team meet and how are meetings structured? 
-What is the role of the caregivers on the team/in team meetings? 
-What do you do to assure equity for team members in your team meetings? 
-What does your team do to assure equity is prioritized when discussing families? services for children?

Create a list of community-based services and resources for the partner program. Be sure to include formal and informal services and resources that specifically support under-represented voices. 

Discussion post: 
What are three takeaways from the video, and how will they influence your work with families?


	5

	3.2
	-Evidence-based practices to support adult learning

Evidence-Based Education and Training Practices for Adult Learners with Application for Pre-Service and In-Service Training The


	Explore and describe the evidence-based practices that support adult learners. 

Think about these practices from an equity perspective. How is equity represented in these practices for your team? For the families you serve? 


	6

	3.1, 3.2
	-Building team capacity:  Exchanging expertise, knowledge, and information

Using Technology to Support Teaming with Families That Are Culturally and linguistically Diverse - DEC Recommended Practices Monograph Series No. 6

	Working with your cross-disciplinary team, complete the CONNECT Module 5.

	7

	3.2
	-Organizing transdisciplinary services

Shelden & Rush, Ch 6. 

Collaboration in Early Intervention: Teaming to Improve Outcomes for Young Children with Disabilities - DEC Recommended Practices Monograph Series No. 6


	Working with your team, use the ECPC Cross Disciplinary Coordination and Collaboration Case Study, and practice how to effectively explain the information in a jargon-free way. Explore this case study for cultural and linguistic relevance. Discuss what might be added to assure under-represented voices are integrated and strengths and needs appropriately reflected in coordination and collaboration activities. Write the final version and submit.  


	8

	3.2
	-Coordinating joint visits

Shelden & Rush, Ch. 6
	Describe how technology can support transdisciplinary services and collaboration among team members and with families.
Describe what considerations need to go into coordination of joint visits to assure cultural and linguistic affirming practices are used.


	9

	3.2, 3.3
	-Effective teaming meetings
     -Facilitator role
     -Coaching in the team meeting
     -Agenda-building
	Working with your team, develop a coaching plan, reflective of culturally and linguistically affirming practices, for the family in the ECPC Cross Disciplinary Coordination and Collaboration Case Study.


	10
	3.2
	-Conducting teaming meetings 

Shelden & Rush, Ch. 7

Sandall, S., Schwartz, I. S., Joseph, G. E., & Gavreau, A. (2019). Building blocks for preschoolers with special needs (3rd ed.). Baltimore, MD: Brookes Publishing. Chapter 3. Keys to Collaboration. 

Developing a Collaborative Partnership to Enhance Teaming: Using a Practice-Based Coaching Framework - DEC Recommended Practices Monograph Series No. 6
	Participate in the class mock teaming meeting. One person will be assigned as the caregiver and will bring caregiver questions and priorities to the team. 

Reflect on your best team experience: How team meetings were conducted - frequency, team roles, rules/norms, and communication, giving and receiving feedback to team members. Was everyone at the table who should have been? Why or why not? What would you have changed?


	11
	3.1, 3.2, 3.3
	-Collaborative consultation with professionals in early care and education/childcare settings
-Family and Community Partnerships

Kea, C. D., Sirgany, L., & Young, F. (2023). Family engagement: Developing relationship-rich partnerships with culturally and linguistically diverse families to improve students’ long-term life outcomes. TEACHING Exceptional Children, 0(0). 
“They’re our children”: Teaming and collaboration between Head Start and the programs to support children with disabilities in Head Start - DEC Recommended Practices Monograph Series No. 6
All our children: State supports for local EI and Early Head Start collaboration - DEC Recommended Practices Monograph Series No. 6
	Plan for and develop one activity about how to effectively collaborate with professionals in the early care and education/childcare setting.  Complete the ECPC Adult Learning Planning Tool as you plan the activity.

	12
	3.1, 3.2, 3.3
	-Writing functional, participation-based individualized outcomes/goals

Shelden & Rush, Ch. 5

	Write two functional, participation-based individualized outcomes/goals.

	13
	3.1, 3.2, 3.3
	-Develop individualized plans

Shelden & Rush, Appendix 4A

-Integrating Culture into Parenting Interventions

Benito-Gomez, M., & Flores Rojas, K. (2020). Designing and implementing parenting interventions with Latino immigrant families: Challenges and strategies. Families in Society, 101(4), 528-538. 
	Using the IFSP example, examine the outcomes and discuss with your team.

	14
	3.1, 3.2, 3.3
	-Develop individualized plans

Shelden & Rush, Appendix 5A
	Using the example IEP, examine the goals and discuss them with your team.  


	15
	3.1, 3.2, 3.3
	-Preparing for transitions

Center for Parent Information and Resources, Modules 8 and 9

Transition to Preschool - Center for Parent Information and Resources

A Transition Guide for Families
	Attend a transition meeting at the partner program. Reflect on the experience in your journal.



Resources to supplement the ECiPC Sample Syllabus Standard 3:
· CEC Initial Practice-Based Professional Preparation Standards for EI/ECSE (2020)
· Link to the standards and supporting resources.
· Center for Parent Information and Resources: Module 8 The Transition Process
· A module describing the transition process.
· Center for Parent Information and Resources: Module 9 Development of the Transition Plan in Part C
· A module focused on the development of a transition plan for toddlers.
· CONNECT Modules (Module 5)
· A module about the purpose, use and benefits of assistive technology interventions.
· Early Childhood Recommended Practices Modules (Module 4)
· A module about the importance of teaming and collaboration.
· ECPC Adult Learning Planning Tool
· A tool for use by higher education faculty and professional development providers when planning and implementing a topic/content/practice.
· ECPC Cross-Disciplinary Competencies
· Core cross-disciplinary competence areas for use by ECI professionals.
· ECPC Cross-Disciplinary Coordination and Collaboration Case Study
· A case study demonstrating cross-disciplinary collaboration.
· ECPC Curriculum Modules: Professional Standards
· A module for each of the seven EI/ECSE Standards with a variety of resources (e.g., multimedia illustrations, websites, references).
· Professional Standards and Competencies for Early Childhood Educators
· Link to the standards of the National Association for the Education of Young Children (NAEYC).

Journals in EI/ECSE
Below are examples of journals that publish topics about EI/ECSE. Faculty may want to explain how to use articles to support practice and to examine current research. Clarify the difference between practitioner-based journals and research-based journals.

	· Exceptional Parent Magazine
· Infants and Young Children
· International Journal of Early Childhood Special Education 
· Intervention in School and Clinic
· Journal of Early Intervention
· Journal of Early Hearing Detection and Intervention  
	· Journal of Special Education Technology 
· Rural Special Education Quarterly 
· Teaching Exceptional Children 
· Topics in Early Childhood Special Education
· Young Children
· Young Exceptional Children



Big Assignments
Due dates are listed on the class schedule (individual assignment due on the day of your presentation). Post by 9:00 a.m.

1. Leading Class Discussion (Component 3.1)
Each cross-disciplinary team of students will select a topic related to collaboration for their discussion/dialogue. The purpose of the discussions will be to provide information about best practices for effective collaboration and teaming. Topics may include building relationships, professional development, coaching adult learners, working with families, community partners, and/or other stakeholders, or other areas of interest related to collaboration and teaming.

Be prepared to summarize important aspects of the topic your team selected and discuss implications for the field. Submit two articles for peers to read one week prior to the class time assigned for the dialogue. Prepare an electronic presentation. This presentation is not limited to PowerPoint. You are encouraged to be creative (e.g., video segments, experiences, activities). Engage your peers in thoughtful dialogue and active learning opportunities. Post a resource list used to research the topic.

2. Teaming Models – Observation and Reflection (Components 3.1 and 3.2)
For your field placement, observe and reflect on the teaming model employed in this setting for assessment, individualized planning, and intervention/instruction. For each of these program activities (i.e., assessment, individualized planning, intervention/instruction), respond to the following questions:
· What program activity is included in this section of your reflection? 
· What teaming model is used? (Keep in mind that a different teaming model may be used depending on program activity.)
· Who are the team members and what is each of their roles on the team?
· What is your rationale for identifying the team model that you chose for this program activity?
· If in the future you are an early intervention or teacher in this program, what would you want to maintain as part of this team and what would you want to see changed? Support your response with information from course discussions, readings, and DEC Recommended Practices. 

3. Practicum Projects (Components 3.1, 3.2, and 3.3)
This course has a 30-hour practicum in which you will gain experience consulting with an early care and education program to address the program’s self-identified needs. You will be assigned to a cross-disciplinary team of students and will partner with an early childhood interventionist who has expertise in providing technical assistance (TA) to early care and education programs on a variety of issues. It will be the responsibility of the team to contact the assigned partner and begin developing a practicum plan, using the information that follows. 

Time for planning the activities is part of the practicum and will be documented along with other practicum activities in your practicum log. Your log will be turned in with the practicum summary/reflection paper at the end of the semester. Maintain child and family confidentiality by using fictitious names in class discussion and written projects. A statement should be provided indicating that the information is fictitious. 

In addition to the portfolio, teams will complete three practicum activity projects. This will include the development of a technical assistance plan and two additional projects from the options listed below. The options should be selected in consultation with the partner colleague and should address the needs of the early care and education program that the team is working with for the practicum.   

a. Portfolio
The portfolio is a means by which students can maintain copies of all information needed for the practicum. The electronic 	portfolio will be made available to the instructor on the selected due dates. Teams will maintain an electronic portfolio using 	Google Sites for their practicum. The portfolio will include: 
· TA request form	
· Signed release forms
· Notes and observations
· Any assessment protocols used
· TA plan
· Documentation of activities completed
· Practicum summary/reflection paper
· Log of dates, hours, activities, and locations
· Any information or activities completed for practicum projects may be included

b. Develop a Technical Assistance Plan and Reflection
The team will develop a plan for technical assistance (TA) that addresses the following: 
· The strengths and needs of the program
· Goals for consultation
· Strategies to address the goals
· Persons responsible for implementation of various aspects of the plan
· Timelines (e.g., start date, target date of completion)

The team will be responsible for participating in the planning process to the extent their partner agency requests, and then help to develop the TA plan from that information. 

Submit the following: (1) TA plan that includes the strengths and needs of the program, goals for consultation, strategies to address the goals, persons responsible for implementation of various aspects of the plan, and timelines (e.g., start date, target date of completion) and any other required information, using the appropriate TA form provided during class to record the information and (2) a two-page reflection on the process.

4. Choose Two Additional Activities
a. Gather Resources for Program
The team will brainstorm with their partner agency to develop a list of resources the program staff can use in addressing their concern(s). The team is responsible for gathering the information and providing it in a format that is usable by the program. The team will submit a brief two to three paragraph description of the problem or concern that was addressed and an annotated list of the resources. The annotated list will include APA formatted references and brief summaries of the information provided by each resource and comments about why the resource was chosen.

b. Child Observation 
The team will complete one observation of a child in the setting in which consultation is being provided for the practicum. This observation will be used to develop a technical assistance plan for the program. The team will determine the appropriate data collection method and create a data collection form, drawing from information provided in class. The team will write a report that summarizes the observation and discusses their interpretations of the behavior observed. The data collection form and actual data must be turned in along with the report. Submit the following: (1) the observation report (minimum of two pages) that includes the data collection methods, summary of the observation and interpretations/conclusions and (2) a copy of the data collection form and the actual data collected. 

c. Conduct an In-service
The team will conduct a one-hour in-service for the partner agency the team is providing consultation to for the practicum. The team will use technology (e.g., PowerPoint, Prezi) during the in-service and will create handouts. The in-service includes no more than 20 minutes of lecture for each hour of the in-service and process activities such as pair-share, small and/or large group activities, and brainstorming that encourage adult engagement and learning. An evaluation form should be provided for the participants to complete. The team should provide to the instructor an outline of the in-service (e.g., topics and activities), the electronic presentation, other handouts (including note sheets and cover sheet), descriptions of activities, and copies of the completed evaluation forms. The team will complete a two-page reflection on the in-service based on the results of the evaluation. Use the ECPC Adult Learning Planning Tool as you plan activities. Submit the following: (1) the outline of the in-service, (2) a copy of the presentation sent as an attachment, (3) handouts (e.g., PowerPoint note sheets, other handouts, and cover sheet), (4) descriptions of activities using the adult learning planning tool, (5) hard copies of evaluations after the in-service is completed, and (6) a two-page reflection.

d. Develop a Plan and Coach a Consultee  
The team may provide coaching to a member of the staff of an early care and education setting that the team is providing consultation to for the practicum. Some possibilities for coaching include supporting the staff member/consultee in learning to use a particular intervention, teaching strategy, or method, applying information from an in-service or other training, carrying out observations or assessments, participating actively with other team members in meetings and during collateral contact, better understanding aspects of the early intervention system, and models of collaboration. The team will work with the staff member/consultee to plan and implement the coaching process. The team will complete the Coaching Worksheet found in the Early Childhood Coaching Handbook, one of the course texts. The team will prepare a two-page reflection on the process. Submit the following: (1) coaching worksheet and (2) a two-page reflection on the coaching process.

e. Develop a Plan for Activity-Based Intervention (ABI) and for Monitoring Progress
The team will assist the program staff to develop a realistic and workable plan for implementing ABI and for monitoring progress for one child within the daily activities and routines of a classroom that the student is working with for the practicum. This will involve working with the program staff to identify and prioritize functional learning objectives for the child, observing and discussing with the staff the daily routine and typical activities of the classroom, determining with the staff appropriate routines or activities in which to embed opportunities to practice the targeted skills, and planning realistic procedures for monitoring the child’s progress. The plan developed with the staff may also include curriculum modifications (e.g., modifications of the environment, materials, activity, etc.). The team will provide written plans to the classroom staff that include an individual activity matrix, strategies for teaching the targeted skills, procedures for collecting data to monitor progress, and any other forms or plans that were completed as part of the planning process. The team should prepare a brief (two-page) reflection on this process. A suggested resource for this project is the following book:

Sandall, S. R., & Schwartz, I. S. (2019). Building blocks for teaching preschoolers with special needs, (3rd ed.). Brookes. 

Submit the following: (1) written plans (e.g., individual activity matrix, teaching strategies, data collection procedures, other forms or plans used in the process), and (2) a two-page reflection paper.

5. Practicum Summary/Reflection Paper and Practicum Log
Write a paper that summarizes and reflects on your experiences with collaborative consultation over the course of the semester. In preparing this paper, draw from notes, observations, and other documentation of your experiences to reflect on important themes and what was learned about the consultation process. Include how the experiences related to the stages of consultation, the types of tasks and skills involved at various stages of the process, the types of roles that the student and/or partner assumed in the consultation process, the type of consultation model or approach that was employed, the involvement of families, other personnel such as therapists or other specialists, and/or other agencies, any issues or significant factors related to the particular consultation context or setting, and any boundary issues that were encountered. Address what was most rewarding, what was most frustrating or challenging, how this will fit in with your current or potential work in the field, how the process might be improved, what barriers existed to meeting outcomes, and how those barriers were overcome. Consider how content from course readings (supplemental readings as well as course texts) relates to your experiences and perspectives within the practicum. Cite at least 10 of the readings from class in the summary/reflection paper.

Keep a log that documents the dates, times, activities, and locations for the practicum. A minimum of 30 hours is required. The log must be turned in with the summary/ reflection paper to receive credit for the paper and the course.

Submit the following: (1) the reflection paper that addresses the types of issues and themes discussed above, approximately six to eight pages in length with at least 10 citations of course readings, and (2) the log that documents the dates, times, activities, and locations and the total practicum hours. 

6. Collaborative Transition Planning and Follow-up with Partner Family
Keep in mind that each family will be at different time periods of transition planning. Use this checklist when working with your partner family.

Transition Assignment – Part 1
With your partner family:
· Discuss what happens during the transition process.
· Talk about how they are feeling about the transition process.
· Ask your partner family what dreams they have for their child.
· ____________________________________________________________
· ____________________________________________________________
· Make a list of community preschools and programs.
· ____________________________________________________________
· ____________________________________________________________
· ____________________________________________________________
· ____________________________________________________________
· Visit community preschools and programs. 
(Identify who you talked to at each program and the things you liked (or did not like) about the program.)
· ____________________________________________________________
· ____________________________________________________________
· ____________________________________________________________
· ____________________________________________________________
· Discuss the resources each preschool and program have to offer.
· ____________________________________________________________
· ____________________________________________________________
· ____________________________________________________________
· ____________________________________________________________
· Talk about the differences between programs without bias.
· ____________________________________________________________
· ____________________________________________________________
· ____________________________________________________________
· ____________________________________________________________
· Ask what questions they have about the programs.
· ____________________________________________________________
· ____________________________________________________________
· Create a list of questions to ask at the transition planning conference.
· ____________________________________________________________
· ____________________________________________________________
· ____________________________________________________________
· Attend the transition planning conference.
· Reflect on the conversations with your partner family and the transition planning conference.

Transition Assignment – Part 2: Reflection on Transition Planning and Conference
Think about your experiences with your partner family and your use of the transition planning checklist. Reflect on transition planning with your partner family prior to the transition conference and the transition planning conference. Address the following questions in your two-to-three-page reflection.
1. What strategies did you use for talking about the transition process when planning with your partner family? Describe these strategies and how you used them. Discuss how you might change the strategies next time.
2. Think about your follow up conversation with your partner family following the transition planning conference. How did your partner family describe their experience?
3. Describe your experience with the pre-conference transition planning process and the follow-up conversation with your partner family. What are three things you learned during this process? 
4. Describe your experience attending the transition planning conference. What would you have done differently if you were leading the conference?

Other Assignments:
Discussion post: (10 pts each)
On corresponding weeks, you will be asked to reflect on and respond to at least one Discussion Board question and post your contribution to the topic on the Discussion Board. Your contribution to the topic should be clear, complete, and accurate. This assignment also requires that you read the answers posted by your classmates and respond to at least one of those postings.

Chapter Quiz (10 pts each)
Complete the chapter quiz online for the corresponding week’s reading(s).

Chapter Reflection Questions (20 points each)
Complete the chapter questions corresponding to the week’s reading(s). 

Collaboration and Teaming Infographic (25 points)
Each student will create an infographic identifying critical components to collaboration and teaming with families and professionals. 
Article Team Presentation Assignment (Team/Individual/Class Presentation) (50 points)
Each article presentation team will plan a presentation related to the content of their team’s assigned article. The presentations should take around 40-45 minutes. If your team needs more time, please check with the instructor ahead of time. Each presentation should include key points of the article, ways in which the information applies to the different areas of study represented in the class, and a teaming activity related to the focus of the article. In addition to the class presentation, everyone will write a summary of his/her/their teaming experience in relation to the article presentation teaming process. 

This activity is designed to give each student an opportunity to apply and demonstrate their understanding of teamwork across the semester. Students will be assigned to a team during the first week of class. Each team will then be given an assignment to complete by the last week of class.

ADDITIONAL ARTICLES:
Avendano, S. M., & Cho, E. (2020). Building collaborative relationships with Parents: A  	checklist for promoting success. TEACHING Exceptional Children, 52(4), 250-260. 

Benito-Gomez, M., & Flores Rojas, K. (2020). Designing and implementing parenting 	
interventions with Latino immigrant families: Challenges and strategies. Families in 
Society, 101(4), 528-538. 

Black, K., & Hill, P. (2020). The Quick Collaborative Meeting: Promoting Success in an 
Inclusive Setting. TEACHING Exceptional Children, 53(2), 114-120. 
https://doi.org/10.1177/0040059920919128

Chang, Y.-C., Avila, M., & Rodriguez, H. (2022). Beyond the dotted line: Empowering parents 
from culturally and linguistically diverse families to participate. TEACHING Exceptional 	Children, 55(2), 132-140.

Coll, C.G., Fuligni, A., Galindo, C., Hernandez, D., & Tienda, M. (n.d.). "The cultural strengths 	of Latino families: Firm scaffolds for children and youth." New Journalism on Latino 	Children.
Garbacz, A., Godfrey, E., Rowe, D. A., & Kittelman, A. (2022). Increasing parent collaboration 	in the implementation of effective practices. TEACHING Exceptional Children, 54(5), 	324-327. 
Kea, C. D., Sirgany, L., & Young, F. (2023). Family engagement: Developing relationship-rich 
partnerships with culturally and linguistically diverse families to improve students’ long-	term life outcomes. TEACHING Exceptional Children, 0(0). 

Kelley, M. H., Evans, I., & Chow, J. C. (2024). Collaboration to increase cultural relevance for 	African American English speakers with disabilities. TEACHING Exceptional Children, 	0(0).
Jones, B. A., & Rudinger, B. (2024). Powerful partnerships: Improving family-school 
relationships for students with visual 	impairments or deaf blindness. TEACHING 	
Exceptional Children, 0(0).

An, M., Palisano, R. J., Yi, C. H., Chiarello, L. A., Dunst, C. J., & Gracely, E. J. (2017). Effects 
of a collaborative intervention process on parent empowerment and child performance: A 	randomized controlled trial. Physical & Occupational Therapy in Pediatrics, 39(1), 1–15. 

Almasri, N. A., An, M., & Palisano, R. J. (2017). Parents’ perception of receiving family-
centered care for their children with physical disabilities: A meta-analysis. Physical & 	Occupational Therapy in Pediatrics, 38(4), 427–443. 

Mas, J. M., Dunst, C. J., Hamby, D. W., Balcells-Balcells, A., García-Ventura, S., Baqués, N., & 	Giné, C. (2020). Relationships between family-centered practices and parent involvement 	in early childhood intervention. European Journal of Special Needs Education, 37(1), 1–	13. 

Movahedazarhouligh, S. (2019). Parent-implemented interventions and family-centered service 	delivery approaches in early intervention and early childhood special education. Early 	Child Development and Care, 191(1), 1–12. 
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