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Indicator 6: Equitable Transitions
Introduction
Definition of Equity
Current literature provides a myriad of definitions for the term “equity.” While the term itself is not new, its incorporation into the world of early childhood intervention (ECI) service delivery is nascent. As the concept of equity becomes more deeply ingrained across ECI in both practice and research, it will also become more important that families and providers have a shared definition. 
Existing research and organizations dedicated to the field of early childhood field assert that, overall, equity in ECI acknowledges, adapts to, uplifts, and amplifies families’ individual strengths, needs, and voices (National Association for the Education of Young Children (NAEYC), 2019; National Center on Parent, Family, and Community Engagement (NCPFCE), 2023; Early Childhood Technical Assistance Center (ECTA), 2023). The literature affirms that equity within ECI requires taking intentional steps toward ensuring all children and families have access to the resources necessary to meet their individual goals regardless of race, gender, class, language, disability, or other social or cultural identities (Maryland State Department (MSD), n.d.; NAEYC, 2019). To achieve this common goal for equity within ECI, providers and educators must actively work to ensure all children and families receive the individualized support necessary to fully meet their unique potential (i.e., cognitive, social, emotional, and physical; NCPFCE, 2023). 
A crucial first step toward equity in ECI environments is to build on each child’s unique set of strengths - individual, family, cultural, and communal. Effective screening and service delivery must also address the diverse backgrounds of children by incorporating community outreach that is both culturally and linguistically sensitive (Morgan, Farkas, Hillemeier, & Maczuga, 2012). Ultimately, equity within the field of ECI will result in eliminating barriers limiting positive outcomes that are a result of past and present inequities in society (MSD, n.d.; NCPFCE, 2023).
Definition of Transitions
At age three, children transition from Part C - Early Intervention (EI) - services to Part B services - Early Childhood Special Education (ECSE). This transition results in programming shifts from the family-centered and home-based EI services to child-centered and school-based ECSE services (Bruder 2010; (Individuals with Disabilities Education Act (IDEA), 2004). The Division for Early Childhood (DEC), housed within the Council for Exceptional Children (CEC), defines this transition as “the events, activities, and processes associated with key changes between environments or programs during the early childhood years” (DEC, 2014, p. 16; Rous et al., 2007).
	Regulations for the transition process center around a primary goal: children - and their families - participating in EI services through Part C, should experience a smooth and effective transition to the Part B ECSE services they will receive through their new preschool program (eCFR, 2024; IDEA, 2004). Transition requirements for Part C to Part B include 1) families will be included in the transition plans, 2) transition teams (i.e., IFSP service coordinator, educators, and providers) will review the child’s program options with the family, 3) transition plans will include, as appropriate, steps to exit from the Part C program to preschool (i.e., no ECSE) or  include steps to support the child’s transition to preschool (i.e., with ECSE) or other appropriate services (eCFR, 2024; IDEA, 2004).
Current literature asserts a critical facet of the transition process: transition from EI to ECSE is a cross-disciplinary and cross-agency process that must directly involve families, EI providers and stakeholders, ECSE providers and stakeholders, and local educational agencies (Douglas et al., 2021, Rad et al., 2022). Current literature also asserts the implementation of a conceptual framework to understand the transition process and to identify the components that consistently impact families’ experiences with the process. These variables include 1) the quality of communication and relationships within cross-disciplinary and cross-agency teams, 2) the structures that influence roles, responsibilities, and activities, and 3) the consistency and continuity of service delivery from EI to ECSE services (CEC, 2020; DEC, 2014; Douglas et al., 2021; IDEA, 2004; Rad et al., 2022; Zhang, 2011).
For parents and caregivers who have experienced this transition process, clear and consistent communication both with and between providers and programs improved parent and caregiver perceptions of their child’s transition from EI to ECSE. Parents and caregivers also attributed positive transition experiences to the collaborative relationships they developed with their child’s current EI providers and new ECSE educators and providers. Furthermore, parents and caregivers shared that service changes (i.e., from EI to ECSE) during the transition process felt positive and supportive when cross-disciplinary and cross-agency teams worked to ensure continuity of services was provided (Douglas et al., 2021; Rous et al., 2007).
Overall, current literature offers up a set of transition practices parents and caregivers highlighted as important supports throughout the transition process, including 1) family familiarity with the new program (i.e., school visit, classroom routines, staff introductions), 2) child preparation for the new program (i.e., school visit, participating in summer programs prior to entering the program, staff introductions), and 3) bi-directional communication established with new program and providers early on (Douglas et al., 2021; McWilliam, 2016).
Perhaps the most important takeaway from current literature on effective transitions is “the value of social support for caregivers to help them through the transition process” (Douglas et al., 2021, p.379). This takeaway, along with the other identified themes align with the DEC recommended practices and the CEC EI/ECSE Standards and Components (CEC, 2020; DEC, 2014). Both emphasize the need for current providers (i.e., EI) and new (i.e., ECSE) to exchange information (i.e., bi-directional communication) and use a variety of strategies (i.e., collaboration) throughout the transition process (Douglas et al., 2021). 
Based on DEC’s Recommended Practices, such strategies can include 1) the exchange of information between providers (i.e., EI and ECSE) about practices supportive of a successful transition and likely to result in positive outcomes for the child (DEC, 2014, TR1) and 2) providers (i.e., EI and ECSE) engage consistently in strategies to most likely to support a successful transition and lead to positive outcomes for the child and their family (DEC, 2014, TR2). CEC provides additional details around supportive strategies, including 1) providers engage families in identifying their strengths, priorities, and concerns - and support them in achieving any identified goals, 2) providers “promote families’ competence and confidence” during the transition processes (CEC, 2020, 2.3), and 3) providers collaborate and communicate with families “using culturally and linguistically responsive and affirming practices” throughout the transition process (CEC, 2020, 3.3).
In summary, a transition refers to the events, activities, and processes that occur when a child moves from their Part C EI services into a Part B ECSE program. Part of this transition involves the practices that support the child and family ‘s successful adjustment to the new setting. Like other major life transitions or changes, positive relationships (i.e., old/new provider-child and old/new provider-family relationships) are critical and increase general satisfaction, adjustment, and outcomes.
Purpose
The immediate purpose of this brief is to provide information (i.e., definitions, examples, recommendations, references, resources) in support of the first of six identified equity indicators: equitable developmental screenings. This brief is intended for early childhood educators and providers delivering services to children and their families.
This brief was written as part of the “Personnel Development to Improve Services and Results for Children with Disabilities – Early Childhood Intervention Personnel Equity Center (ECIPC - Equity)" project funded by the U.S. Department of Education. The work done was intended specifically to address Objective 1.2: 
Develop materials, resources, and tools to facilitate the use of the early childhood 
intervention equity-based framework as aligned with national professional organization 
personnel standards, state standards, and evidence- based practice (“EBP”) in early 
childhood intervention programs of study in institutions of higher education (“IHEs”).
Definition of Equitable Transitions
Equitable transitions build on the funds of knowledge (i.e., cultural and communal) a family brings as members of a cross-disciplinary transition team when meeting and collaboratively planning a child’s transition out of Part C with the goal being to discuss recommendations and make data-based decisions that support families feeling informed of their child’s future options, to foster the child’s success, and to ensure they have opportunities to reach their unique and individualized potential.
The sub-indicators for equitable transitions can be defined as the following:
Developing an IEP that is a continuation of the IFSP is a key step toward ensuring an equitable transition is supportive and successful.
Recommendations
· Both current providers (i.e., EI) and new providers (i.e., ECSE) consistently welcome and engage families as partners throughout the transition process (CEC, 2020; DEC, 2014; Maryland State Department (MSD), n.d.)
· Provide families with ongoing opportunities to share observations, concerns, strengths, goals, and challenges for their child at the outset of the transition process (CEC, 2020; MSD, n.d.; NAEYC, 2019)
· Program administrators and providers engage with and participate in community meetings and events with the goal being to increase their capacity to respond to the needs and interests of all families (ECTA, 2023; MSD, n.d.; NAEYC, 2019; NCPFCE, 2023)
· Cross-disciplinary and cross-agency teams communicate and collaborate to coordinate services for children and families as they prepare to transition to a new program (i.e., preschool; CEC, 2020; Douglas et al., 2021; MSD, n.d.; Rad et al., 2022)
· Ensure families have access to opportunities to receive training (i.e., advocacy) to develop and use skills learned in the context of their child’s transition (MSD, n.d.)
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