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Indicator 4: Equitable Interventions
Introduction
Definition of Equity
Current literature provides a myriad of definitions for the term “equity.” While the term itself is not new, its incorporation into the world of early childhood intervention (ECI) service delivery is nascent. As the concept of equity becomes more deeply ingrained across ECI in both practice and research, it will also become more important that families and providers have a shared definition. 
Existing research and organizations dedicated to the field of early childhood field assert that, overall, equity in ECI acknowledges, adapts to, uplifts, and amplifies families’ individual strengths, needs, and voices (National Association for the Education of Young Children (NAEYC), 2019; National Center on Parent, Family, and Community Engagement (NCPFCE), 2023; Early Childhood Technical Assistance Center (ECTA), 2023). The literature affirms that equity within ECI requires taking intentional steps toward ensuring all children and families have access to the resources necessary to meet their individual goals regardless of race, gender, class, language, disability, or other social or cultural identities (Maryland State Department (MSD), n.d.; NAEYC, 2019). To achieve this common goal for equity within ECI, providers and educators must actively work to ensure all children and families receive the individualized support necessary to fully meet their unique potential (i.e., cognitive, social, emotional, and physical; NCPFCE, 2023). 
A crucial first step toward equity in ECI environments is to build on each child’s unique set of strengths - individual, family, cultural, and communal. Effective screening and service delivery must also address the diverse backgrounds of children by incorporating community outreach that is both culturally and linguistically sensitive (Morgan, Farkas, Hillemeier, & Maczuga, 2012). Ultimately, equity within the field of ECI will result in eliminating barriers limiting positive outcomes that are a result of past and present inequities in society (MSD, n.d.; NCPFCE, 2023).
Definition of Intervention
The Individuals with Disabilities Education Act (IDEA) requires states to support the delivery of early childhood intervention (ECI) services for young children with disabilities and their families. IDEA defines ECI services as developmental supports that aim to address the developmental and educational needs of young children with disabilities, outlined by either an Individualized Family Service Plan (IFSP) or Individualized Education Program (IEP), in areas such as physical, communication, social or emotional, and adaptive development (IDEA, 2004). Early childhood intervention (ECI) has been shown to have a substantial impact on supporting children’s skill development, addressing critical areas of need, and increasing participation and engagement in both educational settings and daily routines (CDC, 2023). 
In addition to improving a child’s development and access to educational settings, interventions should account for each families' sociocultural beliefs, dynamics, and supports in both the delivery and outcomes of services (Zwaigenbaum et al., 2015). To understand a family’s unique set of beliefs, dynamics, and needed supports, providers must collaborate directly with parents/caregivers and other family members. Part of that collaboration involves communicating with the family to identify the child’s strengths, preferences, and interests – and applying this knowledge when tailoring interventions to that child (ECTA, n.d.; DEC, 2014). 
At its core, the purpose of an intervention – and its implementation - should promote every individual child’s ability to adapt and socially integrate, while fostering learning within natural and inclusive environments (DEC, 2014). A secondary, but equally important purpose, is to build each family's capacity to support their child in daily routines and community activities with intentional centering around family priorities and values (ECTA, n.d; Batz & Yadav, 2024; Movahedazarhouligh, 2021). Comprehensively, intervention should focus on the individual child’s development while considering the child and family’s cultural context and values. 
Intervention services must be delivered by qualified personnel in cross-disciplinary IFSP/IEP teams, coupled with consultation and collaboration done consistently with families (IDEA, 2004). These cross-disciplinary teams may consist of qualified professionals across the fields of speech and language, cognitive, hearing, vision, child development, psychology, and physical development (ECLKC, 2024; CDC, 2024).  Providers in cross-disciplinary teams must collaborate with families to 1) identify the supports their child needs to adapt to their physical and social environments, 2) enhance the child's access and participation across all learning environments, and 3) assess and develop assistive technology that further supports the child’s engagement during delivery of their intervention services (DEC, 2014). 
Active involvement of families in intervention services has been shown to improve the outcomes of interventions (Zwaigenbaum et al., 2015; Movahedazarhouligh, 2021; Batz & Yadav, 2024). However, the quality of family involvement is key. Providers should collaborate and consult with families in a respective and supportive manner, empowering each family to advocate and voice their questions, concerns, and decisions during the intervention process (Movahedazarhouligh, 2021; Batz & Yadav, 2024). A key component in the delivery of intervention services is building families’ capacity and competence in navigating services and advocating for their children’s needs (Batz & Yadav, 2024; ECTA, n.d). These practices honor and respect families’ values during service delivery to support family functioning and family-level needs. 
Intervention should be selected and implemented as early as possible once an IFSP/IEP has been developed. Intervention, as best practice, should include both developmental and behavioral approaches to promote the child’s problem-solving, cognitive, social-emotional, and communication development (Zwaigenbaum et al., 2015; DEC, 2014). As required by IDEA, the intervention must be delivered within natural and inclusive environments. Natural environments defined by IDEA consist of “settings and locations typical for a same-aged infant or toddler without a disability, including the home and community” (IDEA, 2004). To provide contextually relevant learning opportunities, services and support must include the daily routines and activities that are naturally occurring in the child and family's life (IDEA, 2004; DEC, 2014; ECTA, n.d). 
Based on this emphasis on natural and inclusive environments, the use of play during interventions has been used to target various developmental and cognitive domains (Lifter et al., 2011; DEC, 2014). In addition, family-centered practices should be implemented during services to ensure equitable and individualized intervention for young children with disabilities (Movahedazarhouligh, 2021). When providing services and interventions with diverse children and families, intervention must be tailored and centered on the family's cultural context. Use of interpreters and translated materials are both methods of providing equitable services to linguistically diverse families (Moran et al., 2023). Interventions must be thoughtfully selected and implemented to address the child's specific needs within the relevant natural occurring context and environments to promote the child’s individualized skill growth and development.

Purpose
The immediate purpose of this brief is to provide information (i.e., definitions, examples, recommendations, references, resources) in support of the first of six identified equity indicators: equitable developmental screenings. This brief is intended for early childhood educators and providers delivering services to children and their families.
This brief was written as part of the “Personnel Development to Improve Services and Results for Children with Disabilities – Early Childhood Intervention Personnel Equity Center (ECIPC - Equity)" project funded by the U.S. Department of Education. The work done was intended specifically to address Objective 1.2: 
Develop materials, resources, and tools to facilitate the use of the early childhood 
intervention equity-based framework as aligned with national professional organization 
personnel standards, state standards, and evidence- based practice (“EBP”) in early 
childhood intervention programs of study in institutions of higher education (“IHEs”).
Definition of Equitable Interventions
Equitable interventions start with a cross-disciplinary team - including the family - that reflects a child’s race, culture, language, ability, and community working with the shared goal of implementing systematic and evidence-based practices (EBPs) to address the learning, developmental, social, emotional, and physical needs of each child.
The sub-indicators for equitable intervention can be defined as the following:
Engaging with families and children through inclusive and equitable interventions and approaches in early childhood settings demonstrates a respect for diversity and ensures the consistent integration of developmentally appropriate and individualized routines and activities across home, classroom, and community settings.
Recommendations
· Early intervention providers should integrate the unique funds of knowledge each family possesses as members of their cultures and communities to improve the implementation of intervention delivery with their child (Equity Research Action Coalition, 2021; Maryland State Department (MSD), n.d.; NAEYC, 2019)
· Members of cross-disciplinary teams must work to consistently collaborate with families throughout intervention delivery with the goal being to foster success and maximize each child’s potential (DEC, 2014; Equity Research Action Coalition, 2021; MSD, n.d.; NAEYC, 2019)
· Early intervention providers and all members of cross-disciplinary teams benefit from embracing the primary role of families in children’s development and learning (CEC, 2021; DEC, 2014; NAEYC, 2019)
· Cross-disciplinary teams promote best practice when engaging in and supporting the use of evidence-based practices (EBPs) to meet the learning and developmental needs of children with disabilities (i.e., LAS, OT, PT, APE; ECTA, 2023)
· Throughout intervention delivery, providers and cross-disciplinary teams must consistently engage families in identifying their strengths, priorities, concerns, and the goals they have for their family and their young child’s development and learning (CEC, 2021; DEC, 2014; MDS, n.d.; NAEYC, 2019)
· Families’ competence and confidence should be promoted by cross-disciplinary teams (CEC, 2021; MSD, n.d.; NAEYC, 2019)
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