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Indicator 1: Equitable Developmental Screening
Introduction
Definition of Equity
Current literature provides a myriad of definitions for the term “equity.” While the term itself is not new, its incorporation into the world of early childhood intervention (ECI) service delivery is nascent. As the concept of equity becomes more deeply ingrained across ECI in both practice and research, it will also become more important that families and providers have a shared definition. 
Existing research and organizations dedicated to the field of early childhood field assert that, overall, equity in ECI acknowledges, adapts to, uplifts, and amplifies families’ individual strengths, needs, and voices (National Association for the Education of Young Children (NAEYC), 2019; National Center on Parent, Family, and Community Engagement (NCPFCE), 2023; Early Childhood Technical Assistance Center (ECTA), 2023). The literature affirms that equity within ECI requires taking intentional steps toward ensuring all children and families have access to the resources necessary to meet their individual goals regardless of race, gender, class, language, disability, or other social or cultural identities (Maryland State Department (MSD), n.d.; NAEYC, 2019). To achieve this common goal for equity within ECI, providers and educators must actively work to ensure all children and families receive the individualized support necessary to fully meet their unique potential (i.e., cognitive, social, emotional, and physical; NCPFCE, 2023). 
A crucial first step toward equity in ECI environments is to build on each child’s unique set of strengths - individual, family, cultural, and communal. Effective screening and service delivery must also address the diverse backgrounds of children by incorporating community outreach that is both culturally and linguistically sensitive (Morgan, Farkas, Hillemeier, & Maczuga, 2012). Ultimately, equity within the field of ECI will result in eliminating barriers limiting positive outcomes that are a result of past and present inequities in society (MSD, n.d.; NCPFCE, 2023).
Definition of Developmental Screening
To lay the foundation for why equitable developmental screenings are important for Early Intervention (EI) service delivery, it is necessary to first understand the original purpose and provision of developmental screenings. Since 2001, the American Academy of Pediatrics (AAP) has recommended universal developmental screening to improve the outcomes of children with developmental delays and disabilities (AAP, 2022; Hirai et al., 2018; Meurer et al., 2022). At its core, the purpose of a developmental screening is to determine whether an infant or toddler is suspected of having a disability. This is referred to as “child find” and is an important first step toward ensuring access to ECI services for children with a disability (Department of Education (DOE), n.d.; ECTA, 2024). 
All major legislative and governing bodies that regulate EI agree that children’s development can - and should - be observed across settings (i.e., program or center, home, community, or any other space in which children typically spend their time; Early Head Start (EHS), 2019). The AAP recommends healthcare providers conduct developmental screenings - with a standardized developmental screening tool - when a child is 9, 18, and 24 (or 30 months) old (AAP, 2022; CDC, 2024; Meurer et al., 2022). Although experts recommend developmental screenings be done at these specific ages, if a parent/caregiver or a provider are concerned about a child’s development, a screening can be done at any age (CDC, 2024; DOE, n.d.; ECTA, 2024).
The Individuals with Disabilities Education Act (IDEA) is a federal law passed in 1975 - and reauthorized in 2004 - that ensures a Free Appropriate Public Education (FAPE) for all children with disabilities (IDEA, 2004). As a result of IDEA, states must actively engage in identifying children (birth to 21 years of age) suspected of having disabilities and evaluate them as early as possible. This process is known as child find. There are federal requirements for the child find process for children eligible to receive Part C services (i.e., developmental screenings must be conducted using appropriate instruments and administered by trained personnel, by the lead agency or an early intervention program; CDC, 2024; ECTA, 2024; IDEA, 2004). The process of early identification involves complex coordination among multiple care systems, each with its own policies and roles (Barger et al., 2021). 
A developmental screening can be done in response to a parent or caregiver sharing concerns with a provider (i.e., requesting a screening be done) or after a provider has shared concerns with a parent or caregiver (DOE, n.d.; eCFR, 2024; IDEA 2004). If a provider has initiated the screening process, prior to conducting a developmental screening, parental (or caregiver) notice and consent is required (Electronic Code of Federal Regulations (eCFR), 2024; IDEA, 2004). Once consent is given - or a parent/caregiver has made a screening request - the screening must be performed within 45 days (eCFR, 2024). 
To ensure equity within the screening process, it is recommended screening tools are research-based, age-appropriate, culturally appropriate and sensitive to the family's home language (ECLKC, 2021). Additionally, the provider or program conducting the screening must follow up with an initial evaluation of the infant or toddler. If the results of the screening do not identify the child as suspected of having a disability, the provider or program is required to ensure the parent or caregiver knows they still have the right to request an initial evaluation (Centers for Disease Control (CDC), 2024; DOE, n.d.; EHS, 2019; eCFR, 2024; IDEA, 2004).
Developmental screenings serve as initial evaluations of an infant or toddler’s current development (DOE, n.d.; Meurer et al., 2022). All developmental screenings are required to be conducted with a developmental screening tool. A developmental screening tool is a formal instrument that asks questions about a child’s development, including language, motor, cognitive, social and emotional development. A screening indicates if a child is meeting developmental milestones or markers (AAP, 2024; Meurer et al., 2022). The results of a screening can help families and ECI providers develop a plan supportive of a child’s development (CDC, 2024; DOE, n.d.; ECTA Center, 2024; EHS, n.d.).
If a child under the age of 3 has been referred to Part C for screening, the lead agency or ECI provider must provide parents notice and seek consent. Once the parent consents to the screening and the screening is provided and parents are informed and consents to the information provided, an evaluation and assessment of the child must be conducted (CDC, 2024; eCFR, 2024).
If the results of the developmental screening reveal a child is at risk of experiencing substantial developmental delays (i.e., delays in one or more of the areas of development: cognitive, physical, communication, social or emotional, and/or adaptive; or has a diagnosed physical or mental condition that has a high probability of resulting in developmental delays), a full initial evaluation must be conducted - with parent or caregiver consent - to determine if ECI services are required (DOE, n.d.; IDEA, 2004)


Purpose
The immediate purpose of this brief is to provide information (i.e., definitions, examples, recommendations, references, resources) in support of the first of six identified equity indicators: equitable developmental screenings. This brief is intended for early childhood educators and providers delivering services to children and their families.
This brief was written as part of the “Personnel Development to Improve Services and Results for Children with Disabilities – Early Childhood Intervention Personnel Equity Center (ECIPC - Equity)" project funded by the U.S. Department of Education. The work done was intended specifically to address Objective 1.2: 
Develop materials, resources, and tools to facilitate the use of the early childhood 
intervention equity-based framework as aligned with national professional organization 
personnel standards, state standards, and evidence- based practice (“EBP”) in early 
childhood intervention programs of study in institutions of higher education (“IHEs”).
Definition of Equitable Developmental Screenings
Equitable developmental screenings utilize assessments, tools, and resources when observing an infant or toddler’s progress toward developmental milestones with an understanding of and respect for how each child and family’s unique strengths, cultural background, language(s), abilities, and experiences impact the outcomes of a screening (DOE, n.d.; EHS, 2019; Iruka, 2021; Vandenbroeck et al. 2008).
Ensuring an equitable developmental screening involves designing and implementing assessments, tools, and resources that are universal for all children by acknowledging and appropriately incorporating cultural and linguistic considerations and supports (Archambault, Cǒté, & Renault, 2019; DEC, 2014; 2020; DOE, n.d.,; Meurer et al., 2022; National Academies of Sciences, Engineering, and Medicine (NASEM), 2019; Scheibe & Peyton, 2021).
Equitable developmental screenings that are accessible for all families recognize and respect each family’s cultural background, language(s), and experiences and are designed to reduce outcomes that are a result of past and present inequities in society (Archambault, Cǒté, & Renault, 2019; DOE, n.d.; Drymond et al., 2023; Scheibe. & Peyton, 2021). Building an awareness and understanding of each family’s culture, personal beliefs, values, and biases is a foundational step toward highlighting parents and caregivers' voices and to encourage them to participate as informants during an equitable developmental screening (DEC, 2014; 2020; DOE, n.d.).
Recommendations
· Intentionally develop a sense of awareness and understanding of one’s own beliefs, biases, assumptions, and values, as well as the beliefs, biases, assumptions, and values held by your team members due to their cultural and personal influences (ECTA, 2023; MSD, n.d.; NAEYC, 2019)
· Engage in observing and listening to others (i.e., cross disciplinary teams) in a careful and consistent manner (MSD, n.d.; NCPFCE, 2023)
· Maintain an open attitude toward giving and receiving constructive feedback, and be a supportive participant in discussions about alternative approaches (ECTA, 2023; MSD, n.d.; NAEYC, 2019)
· Practice the cycle of learning from, reflecting on, and updating one’s approach based on the shared experiences of other team members (ECTA, 2023; Iruka, 2021; MSD, n.d.; NAEYC, 2019; Scheibe & Peyton, 2021)
· Seek opportunities to maintain up to date on professional standards and approaches related to supporting children and families (i.e., strengths-based approaches to research and practice; ECTA, 2023; MSD, n.d.; NCPFCE, 2023)
· Actively challenge outdated or deficits-based approaches - in curriculum, assessment policies and practices, or early learning standards (Head Start Center for Inclusion, n.d.; MSD, n.d.; NAEYC, 2019)
· Seek information from families and communities about their unique communal and cultural beliefs, practices, values, and goals to strengthen your understanding and the assessment process (Drymond et al., 2023; ECTA, 2023; NAEYC, 2019; NCPFCE, 2023)
· Implement authentic assessments developed intentionally to identify children’s strengths and to provide a developmental snapshot of a child that includes the influences of their family, community, and culture (Drymond et al., 2023; ECTA, 2023; MSD, n.d.; NAEYC, 2019)
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