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Indicator 5: Equitable Data Collection and Progress Monitoring
Introduction
Definition of Equity
Current literature provides a myriad of definitions for the term “equity.” While the term itself is not new, its incorporation into the world of early childhood intervention (ECI) service delivery is nascent. As the concept of equity becomes more deeply ingrained across ECI in both practice and research, it will also become more important that families and providers have a shared definition. 
Existing research and organizations dedicated to the field of early childhood field assert that, overall, equity in ECI acknowledges, adapts to, uplifts, and amplifies families’ individual strengths, needs, and voices (National Association for the Education of Young Children (NAEYC), 2019; National Center on Parent, Family, and Community Engagement (NCPFCE), 2023; Early Childhood Technical Assistance Center (ECTA), 2023). The literature affirms that equity within ECI requires taking intentional steps toward ensuring all children and families have access to the resources necessary to meet their individual goals regardless of race, gender, class, language, disability, or other social or cultural identities (Maryland State Department (MSD), n.d.; NAEYC, 2019). To achieve this common goal for equity within ECI, providers and educators must actively work to ensure all children and families receive the individualized support necessary to fully meet their unique potential (i.e., cognitive, social, emotional, and physical; NCPFCE, 2023). 
A crucial first step toward equity in ECI environments is to build on each child’s unique set of strengths - individual, family, cultural, and communal. Effective screening and service delivery must also address the diverse backgrounds of children by incorporating community outreach that is both culturally and linguistically sensitive (Morgan, Farkas, Hillemeier, & Maczuga, 2012). Ultimately, equity within the field of ECI will result in eliminating barriers limiting positive outcomes that are a result of past and present inequities in society (MSD, n.d.; NCPFCE, 2023).
Definition of Data Collection and Progress Monitoring
	Monitoring children’s progress in early childhood environments must be a regular, consistent, and ongoing process conducted across members of a cross-disciplinary team - including families - for the purpose of 1) validating data collection practices and objectives, 2) providing a record of a child’s progress over time, and 3) ensuring the data collected and recorded is used to evaluate instructional effectiveness and make instructional decisions (Sandall, et al., 2004). The federal Office of Special Education Programs (OSEP) per the Individuals with Disabilities Education Act (IDEA) requires local school districts to report outcomes data for every student who receives special education services through an Individualized Family Service Plan (IFSP) or an Individualized Educational Program (IEP; IDEA, 2017; OSEP, 2024). The goal of collecting and reporting data for children receiving early intervention and early childhood special education is to enable and ensure young children with disabilities are being provided with appropriate opportunities to meet their unique potential during their early childhood years and into the future (IDEA, 2017; OSEP, 2024).
In general, programs and districts collect, analyze, and employ data to support overall positive child outcomes and to measure (i.e., progress monitoring) specific child and family progress toward set objectives and goals. The Office of Superintendent of Public Instruction (OSPI) in Washington State provides examples of child outcomes; these outcomes can be associated with domains like, 1) positive social-emotional skills (e.g.; social relationships), 2) the acquisition and use of knowledge and skills (e.g.; early language/communication), and 3) using appropriate behaviors to meet needs (OSPI, 2020). National and state associations (e.g., Division for Early Childhood (DEC), Early Head Start (EHS), National Center for Parents, Families, and Community Engagement (NCPFCE), OSEP, OSPI) concerned with children receiving special education services and their families are in agreement with the important role data collection and progress monitoring play in developing family and provider/educator collaboration (DEC, 2014; NCPFCE, 2011; OSEP, 2024; OSPI, 2020). The general sentiment supports the implementation of practices that build relationships between families and providers/educators working together to support positive child outcomes (DEC, 2014).
Some examples of such practices are featured in DEC’s Recommended Practices (2014) and include recommendations for practitioners: 1) Practitioners collect and use data to inform decisions about a child’s individualized instruction (INS3), 2) Practitioners implement systematic ongoing assessment to monitor the child’s progress and make updates to their instructional plan as needed (A9), and 3) Practitioners provide the family with up-to-date, comprehensive and unbiased information in a way that the family can understand and use to make informed choices and decisions (F2; DEC, 2014).
A critical fact for cross-disciplinary teams engaging in collecting data and monitoring a child’s progress toward set objectives and goals is, Data is not neutral. Data comes from a variety of sources (i.e., families, providers, program directors, bus drivers, community members). The decisions these individuals make about data matter. Decisions about data should be made collaboratively and must include 1) data collection tools and methods (i.e.,  appropriate evaluation tools) , 2) approaches to data analysis (i.e., numeric, descriptive), and 3) how to share data in a meaningful way (i.e., develop data dashboards, use data visualization, write reports, etc., as appropriate; National Technical Assistance Center for Preschool Development Grant Birth through Five (PDG B-5 TA), 2021). 
Another critical fact is that these decisions about data are direct reflections of the interests, assumptions, and biases of the individuals (i.e., cross-disciplinary teams) involved (Urban Institute, 2020). To acknowledge this fact and ensure those interests, assumptions, and biases do not negatively impact the data collection and progress monitoring process, it is important to involve all members of each cross-disciplinary team in the interpretation and use of data to make sound decisions on behalf of a child and their family (Equity Research Action Coalition, 2021; PDG B-5 TA, 2021).
Purpose
The immediate purpose of this brief is to provide information (i.e., definitions, examples, recommendations, references, resources) in support of the first of six identified equity indicators: equitable developmental screenings. This brief is intended for early childhood educators and providers delivering services to children and their families.
This brief was written as part of the “Personnel Development to Improve Services and Results for Children with Disabilities – Early Childhood Intervention Personnel Equity Center (ECIPC - Equity)" project funded by the U.S. Department of Education. The work done was intended specifically to address Objective 1.2: 
Develop materials, resources, and tools to facilitate the use of the early childhood 
intervention equity-based framework as aligned with national professional organization 
personnel standards, state standards, and evidence- based practice (“EBP”) in early 
childhood intervention programs of study in institutions of higher education (“IHEs”).


Definition of Equitable Data Collection and Progress Monitoring
Engaging in equitable data collection and progress monitoring begins with cross-disciplinary team members each acknowledging that the data they collect are not neutral - the interpretation of data collected from multiple sources across settings to inform progress monitoring is influenced by educators and service providers’ assumptions, experiences, and biases - and choosing intentionally to interact with a child’s data to ensure equitable outcomes and recommendations and decisions about intervention frequency, intensity, duration, accommodations, modifications, and adaptations.
The sub-indicators for equitable data collection and progress monitoring can be defined as the following:
When families participate in the assessment and evaluation of their child’s progress in collaboration with the cross-disciplinary team conducting equitable data collection and progress monitoring, an important foundation is built through engaging in a continuous cycle of 1) sharing information bidirectionally, 2) fostering equitable relationships, 3) honoring each other’s positionality, and 4) communicating progress across intervention settings.
Recommendations
· Create relationships with families by ensuring families have the information about their child they need to make decisions (DEC, 2014; The National Center on Parent, Family, and Community Engagement (NCPFCE), 2011; PDG B-5 TA, 2021)
· Provide information in a meaningful and digestible way and give families consistent opportunities to provide input (NCPFCE, 2011; PDG B-5 TA, 2021)
· Share data bidirectionally - this is an important step in building partnerships between providers/educators and families (DEC, 2014; PDG B-5 TA, 2021)
· When creating a data collection plan or writing a report to share progress, consider why you’re interested in collecting the data; why is this data important to you, and consider if the family feels the same level of interest and importance (NCPFCE, 2011)
· Data collection and progress monitoring should be conducted with a strengths-based lens
· Treat parents and caregivers like experts on their child because they are (DEC, 2014)
· Involve children, families, and communities in the data collection and progress monitoring process, and build on the funds of knowledge families bring as members of cultures and communities (DEC, 2014; NAEYC, 2019; PDG B-5 TA, 2021)
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